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Getting to know the other 
participants…

• Introduce yourself to your 
“tablemates” (your name, affiliation, 
languages, and interests)

• What are your hopes and 
expectations for the workshop?

• “Table spokesperson”
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Bridging   The   Lang/ Lit   Divide
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A   Fully   Open   Textbook
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Academic Publishing and
Pedagogical Materials
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The   FLLITE   Project
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What makes   this   Text 
literary?

Conversation #1 *
So... Do you love me?
I could.
But do you?
How much will you hurt me if I tell you?
I don't want to hurt you.
That isn't the same as loving me.
No, it isn't. Is it.
No.
Will you tell me truthfully?
If I tell you anything at all, it will be true.
I promise the same, it's only fair.
Shall we come out and say it then?
I suppose we should.
...You first.                                          

* a dialogue conducted over instant 
messenger.

Roseheart Conversation #1, 
https://allpoetry.com/poems/about/ Dialogue 
© love • dialogue • honesty
(With permission from Jemma Briggeman)

https://allpoetry.com/poems/about/
https://allpoetry.com/poem/about/love
https://allpoetry.com/poem/about/dialogue
https://allpoetry.com/poem/about/honesty
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• CLT scaffolds study of literal meanings of language at lower levels.
FLLITE widens the frame to [the literal + the literary].

• FLLITE explores what structured input constitutes for the literary to 
articulate a comprehensive pedagogy of meaning making.

• In line with other Multiliteracies approaches, FLLITE reframes:
� Reading/viewing/listening as interpreting
� Writing/creating visuals as redesigning

Basic   tenets   of    FLLITE
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The   Literary
= all of the ways that a language and 

languaculture* allow for creating nonliteral
meanings. 

*Languaculture: “A language includes not only… grammar 
and vocabulary, but also past knowledge, local and 
cultural information, habits and behaviors.” 

Michael Agar, American linguistic anthropologist, 1996
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Literary = nonliteral 

1. Foregrounded meanings 
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Foregrounding 
"… refers to features of a text that… 'stand out' from 
their surroundings. The term itself is a metaphorical 
extension of the concept of foregrounding in the 
visual arts.… 
… foregrounding theory suggests that in any text 
some sounds, words, phrases and/or clauses may 
be so different from what surrounds them, or from 
some perceived 'norm' in the language… that they 
are set into relief by this difference and made more 
prominent as a result." 

[Term associated with Garvin & Mukarovsky,1960s; 
borrowed from the Prague School of the 1930s]

Stylistics, Lesley Jeffries, Daniel McIntyre, 
Cambridge University Press, 2010 p. 31

https://goo.gl/a7gDN4
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https://books.google.com/books/about/Stylistics.html?id=JOHAfctPly8C
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Foregrounding
Functions:

• To highlight, soften, or intentionally obscure meaning
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Foregrounding
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Foregrounding
Functions:

• To highlight, soften, or intentionally obscure meaning

• To express new or unique meaning

• To differentiate or obscure perspectives

• To invoke aesthetic and affective responses

• To develop themes

• To create coherence in a text.
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Foregrounding 
Forms:
1. Extrapatterning, parallelism, repetition

"The holding constant of some features… while others… are varied." 

2. Deviation
Subverting rules, conventions, expectations

https://goo.gl/h2vWWe

https://goo.gl/h2vWWe
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Foregrounding
example
First line of the poem, Dolor, by Roethke:

"I have known the inexorable 
sadness of pencils."

David S. Miall, Literary Reading: Empirical & 
Theoretical Studies. Peter Lang, 2007

https://goo.gl/UKCu9N
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https://www.scribd.com/doc/58363799/In-Stylistics-Foregrounding
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Deviations

I have known the inexorable sadness of pencils.

1. Have known
emphasizes experience

2. Sadness of pencils
unusual personification + generic plural 

3. Inexorable (impossible to stop/prevent)
strange in this context

https://goo.gl/UKCu9N

https://www.scribd.com/doc/58363799/In-Stylistics-Foregrounding
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EXTRAPATTERNING 

The phonemes /n/ & /e/:

I have known the inexorable sadness 
of pencils.

I have known the inexorable sadness 
of pencils.

https://goo.gl/UKCu9N

https://www.scribd.com/doc/58363799/In-Stylistics-Foregrounding
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2. Rich points (between 2 languacultures)
“A verbal or nonverbal expression of a group/culture that 
does not make sense to the researcher…

describes what happens to a person who enters a novel 
linguistic/cultural context and encounters something that is 
puzzling: a term, action, style of discourse or conversation, 
which differs from the frame that the researcher brings to 
the situation.” 

(Agar, 1996)
http://onlinelibrary.wiley.com/doi/10.1002/9781118611463.wbielsi167/abstract;jsessionid=BCEF12094CFB025534

155CF63A670190.f01t04

Literary = nonliteral 

http://onlinelibrary.wiley.com/doi/10.1002/9781118611463.wbielsi167/abstract;jsessionid=BCEF12094CFB025534155CF63A670190.f01t04
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Rich points:
The literal meaning in LC1 doesn’t match the literal 
meaning in LC2. 

As a result, rich points require…
Cultural translation between the two languacultures via:
• Insider information
• research 

(Michael Agar, American linguistic anthropologist, 1996)
http://onlinelibrary.wiley.com/doi/10.1002/9781118611463.wbielsi167/abstract;jsessionid=BCEF12094CFB025534

155CF63A670190.f01t04

Literary = nonliteral 

http://onlinelibrary.wiley.com/doi/10.1002/9781118611463.wbielsi167/abstract;jsessionid=BCEF12094CFB025534155CF63A670190.f01t04
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Rich   point
Example
“Margaret Steffensen and her colleagues did a now-classic study…with

Americans and English-speaking readers from India who lived in the United
States (Steffensen, Joag-Dev, and Anderson). Both groups read two letters that
described weddings, one occurring in India and one in the United States.
Although the two texts were in English, each group’s recall was consistently
higher when the wedding remembered originated in its own culture, its C1.

Those differences in recall were also qualitative. Both [groups] understood…
that the bride wore something borrowed and that the bride’s parents failed to
exchange gifts with the family of the groom. But these features, tagged by
American readers as positive or neutral, were viewed by readers from India as
signs of poverty and hence regrettable. What for American readers was a
typical way to celebrate the occasion…was read quite differently by members
of a culture for whom the bride’s affluence, demonstrated in her family’s ability
to give lavish gifts, predicts her chances for future happiness.”

Swaffar and Arens, Remapping the Foreign Language Curriculum: An Approach through Multiple 
Literacies. 2006, p. 41

http://www.amazon.com/exec/obidos/ASIN/0873528077
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Consequences   of   Inability   to   Think   
Transculturally

“One would presume that after reading additional texts 
about American wedding practices, the Indian readers 
would find their earlier inferences… inadequate or 
inappropriate.
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Consequences   of   Inability   to   Think   
Transculturally

“One would presume that after reading additional texts 
about American wedding practices, the Indian readers 
would find their earlier inferences… inadequate or 
inappropriate. 

However, subsequent research on FL reading suggests that
students resist correction of first impressions, that initial 
misapprehensions about textual features can become 
entrenched misreadings”

Swaffar and Arens, Remapping the Foreign Language Curriculum: An Approach through 
Multiple Literacies. 2006, p. 41

http://www.amazon.com/exec/obidos/ASIN/0873528077
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The   everyday
Everyday  texts (oral, written, visual) & contexts:
• Everyday genres

• Literary genres about the everyday

• Literary references and artifacts recontextualized
in personal genres: 
� fan fiction
� the linguistic landscape 

(e.g. Dave Malinowski:  https://www.facebook.com/translateNHV/ )

CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   
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What   is   an   Authentic  
text?

Standard definition: 
A text produced by a native user for a native user 
audience. 
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What   is   an   Authentic  
text?

Standard definition: 
A text produced by a native user for a native user 
audience. 

FLLITE definition:
A text that plays literary dimensions of meanings off 
literal norms and conventions in order to heighten, 
nuance, or bring coherence to a text. 

(Literal texts can be authentic based on the standard criteria, 
but they are not the pedagogical focus of FLLITE lessons.)



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

The literary constitutes the harmony to the 
melody that literal meanings lay down. 

Together, they create a fully realized unit and 
unity of communication.

Photo Credit: Public domain, Photo from Pixabay.com
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Tools   for   textual   
analyses
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Textual   Analysis:   
“conversation   #1”

CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   
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Sample   text

Conversation #1 *
So... Do you love me?
I could.
But do you?
How much will you hurt me if I tell you?
I don't want to hurt you.
That isn't the same as loving me.
No, it isn't. Is it.
No.
Will you tell me truthfully?
If I tell you anything at all, it will be true.
I promise the same, it's only fair.
Shall we come out and say it then?
I suppose we should.
...You first.                                          

* a dialogue conducted over instant 
messenger.

Roseheart Conversation #1, 
https://allpoetry.com/poems/about/ Dialogue 
© love • dialogue • honesty
(With permission from Jemma Briggeman)

https://allpoetry.com/poems/about/
https://allpoetry.com/poem/about/love
https://allpoetry.com/poem/about/dialogue
https://allpoetry.com/poem/about/honesty
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Genre

Dialogue poem:

"… a poem composed of a conversation between two 
fictitious speakers, each of whom expresses a different 
viewpoint."

http://penandthepad.com/write-dialogue-poem-3487.html 

http://penandthepad.com/write-dialogue-poem-3487.html
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textual

Convention
“Voice =  how your speakers speak – their word choices, 
rhythms and structures… 

The voice of each of your speakers should be distinct 
enough that a good reader could tell them apart without 
needing to be told which speaker is speaking.”

http://penandthepad.com/write-dialogue-poem-3487.html

http://penandthepad.com/write-dialogue-poem-3487.html


CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

textual

Genre Play
= a dialogue poem but in the form of an exchange of 
instant messages. 

Visual Play
Line spacing indicates turn taking, but because this is 
texting, we can’t know who wrote the last line! 

Whose voice is it? 
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Ideational

Conversation #1*
So... Do you love me?
I could.
But do you?
How much will you hurt me if I tell you?
I don't want to hurt you.
That isn't the same as loving me.
No, it isn't. Is it.
No.
Will you tell me truthfully?
If I tell you anything at all, it will be true.
I promise the same, it's only fair.
Shall we come out and say it then?
I suppose we should.
...You first.                                          

*a dialogue conducted over instant 
messenger. 

Word Play
#1/first: 
Foregrounds ambiguity – Use of #1 in the title 
implies more conversations on the topic will/ 
should follow. But given the last line, we 
cannot know if this will be the case.

Roseheart, Conversation #1, 
https://allpoetry.com/poems/about/ Dialogue 
© love • dialogue • honesty
(With permission from Jemma Briggeman)

https://allpoetry.com/poems/about/
https://allpoetry.com/poem/about/love
https://allpoetry.com/poem/about/dialogue
https://allpoetry.com/poem/about/honesty


CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Interpersonal

Conversation #1 *
So... Do you love me?
I could.
But do you?
How much will you hurt me if I tell you?
I don't want to hurt you.
That isn't the same as loving me.
No, it isn't. Is it.
No.
Will you tell me truthfully?
If I tell you anything at all, it will be true.
I promise the same, it's only fair.
Shall we come out and say it then?
I suppose we should.
...You first.                                          

* a dialogue conducted over instant 
messenger.

Pragmatic Play & Grammar Play, 1
Responding to a question with another 
question or conditional

Roseheart, Conversation #1, 
https://allpoetry.com/poems/about/ Dialogue 
© love • dialogue • honesty

(With permission from Jemma Briggeman)

https://allpoetry.com/poems/about/
https://allpoetry.com/poem/about/love
https://allpoetry.com/poem/about/dialogue
https://allpoetry.com/poem/about/honesty
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Interpersonal

Conversation #1 *
So... Do you love me?
I could.
But do you?
How much will you hurt me if I tell you?
I don't want to hurt you.
That isn't the same as loving me.
No, it isn't. Is it.
No.
Will you tell me truthfully?
If I tell you anything at all, it will be true.
I promise the same, it's only fair.
Shall we come out and say it then?
I suppose we should.
...You first.                                          

* a dialogue conducted over instant 
messenger.

Pragmatic Play & Grammar Play, 2
• Oppositions:

Ø double negatives imply possible 
positive responses 

Ø statement form for "Is it" vs. standard 
question form

• Register: 
Ø complete sentences vs. texting 

abbreviations = more formal tone. 
Ø shall = formal invitation. 

Roseheart, Conversation #1, 
https://allpoetry.com/poems/about/ Dialogue 
© love • dialogue • honesty
(With permission from Jemma Briggeman)

https://allpoetry.com/poems/about/
https://allpoetry.com/poem/about/love
https://allpoetry.com/poem/about/dialogue
https://allpoetry.com/poem/about/honesty


CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Interpersonal

Convention
"The advantage of a dialogue poem over single-speaker 
forms … is its ability to express and explore different 
viewpoints…

Choose two speakers who hold different perspectives on an 
issue, event or topic… Whether you find yourself agreeing 
with one perspective more than the other, you should 
present each of your speakers’ viewpoints accurately.”

http://penandthepad.com/write-dialogue-poem-3487.html

http://penandthepad.com/write-dialogue-poem-3487.html
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Interpersonal

Perspective Play
We can't tell if the viewpoints are different. Leaves the 
reader to wonder:
• Who are the the speakers: age, gender, sexual 

orientation, socio-economic class…? 
• Where are they? 
• Why would they choose to have this conversation via text 

messaging? 
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Interpersonal

Convention
"The coming together of two different perspectives often 
generates conflict or tension… 

the conflict should ultimately be constructive, for the reader 
if not the speakers.”

http://penandthepad.com/write-dialogue-poem-3487.html

http://penandthepad.com/write-dialogue-poem-3487.html
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Interpersonal 

Perspective Play
There is no constructive coming together of perspectives 
(the conflict is not resolved) because we can't know if the 
speakers actually differ in perspective!
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Textual / Ideational /  
Interpersonal /

How do these metafunctions and categories of literary play 
come together to convey a dominant theme?
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Textual / Ideational /  
Interpersonal /

How do these metafunctions and categories of literary play 
come together to convey a dominant theme?

This is a poem about being gently/politely evasive or non 
committal when asked to declare love for the first time. 
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“redesigning” meaning
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Multiliteracies’
“Meaning   Design”
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Redesigning task
example 

2nd semester equivalent in a unit that introduces conditionals:

A. Genre and theme (Textual)
Imagine that you receive the following text message from your cousin 
and that it is also addressed to a third person:

Hi A, hi B. I think you guys would really enjoy meeting up! You seem 
to share a lot of things in common. I’ll let you text each other to see 
if you want to plan something. Xxoo

You and a partner will carry out a text message conversation to find out 
some basic things about each other and to see if you wish to meet. [Use 
an app like iFake Text Message or Google Story Builder.]
You are both hesitant to make contact with someone you don’t know. 
Decide who will send the first text. Do not edit your messages once you 
have “sent” them.
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Redesigning task
example 

B. Perspective Play & Grammar Play (Interpersonal)
When you feel it is appropriate, express polite non commitment/ 
evasiveness:
• Answer a question with another question or a conditional;
• Play with double negatives.

Depending on how your communication unfolds (and the degree of 
evasiveness that is expressed), you will see how you wish to end the 
conversation: Will you meet? Agree to have a second conversation? Or 
avoid making plans?

C. Symbolic Play (Ideational)
Choose a moment in your conversation that is important to you. Find an 
open licensed  image (https://search.creativecommons.org/) to add 
that would heighten, nuance, or bring coherence to your message.
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YOUR   TURN
Photo Credit: CC BY Andy Wright. https://goo.gl/o6ww17
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COERLL   &   cercll workshop:   
teaching    by    design ,   August   2-3,   
2018
Session   2:   
conceptualizing   a   fllite lesson
Joanna Gay Luks (Cornell University)
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Redesigning task
example 

2nd semester equivalent in a unit that introduces conditionals:

A. Genre and theme (Textual)
Imagine that you receive the following text message from your cousin 
and that it is also addressed to a third person:

Hi A, hi B. I think you guys would really enjoy meeting up! You seem 
to share a lot of things in common. I’ll let you text each other to see 
if you want to plan something. Xxoo

You and a partner will carry out a text message conversation to find out 
some basic things about each other and to see if you wish to meet. [Use 
an app like iFake Text Message or Google Story Builder.]
You are both hesitant to make contact with someone you don’t know. 
Decide who will send the first text. Do not edit your messages once you 
have “sent” them.
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Redesigning task
example 

B. Perspective Play & Grammar Play (Interpersonal)
When you feel it is appropriate, express polite non commitment/ 
evasiveness:
• Answer a question with another question or a conditional;
• Play with double negatives.

Depending on how your communication unfolds (and the degree of 
evasiveness that is expressed), you will see how you wish to end the 
conversation: Will you meet? Agree to have a second conversation? Or 
avoid making plans?

C. Symbolic Play (Ideational)
Choose a moment in your conversation that is important to you. Find an 
open licensed  image (https://search.creativecommons.org/) to add 
that would heighten, nuance, or bring coherence to your message.



Session   3:   
Designing a FLLITE Lesson 

Chantelle Warner (University of Arizona)
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Learning Goals – Inspirations (I)
• Students should not be “using language simply to practice vocabulary 

and structures, but to explore a different world and to relate that 
world to their own thinking and experience.” (Kern, 2000, 15) 

• “One could even say that the language teaching that overemphasizes 
the communicative function against the expressive and the 
integrative functions paves the way for some sort of advanced Pidgin, 
a language to do business in.” (Zerkowitz 2007: 155)



Learning Goals – Inspirations (II) 
• “The new world is a multimodal world. Language is one mode; 

images. actions, sounds, and physical manipulations are other modes. 
Today, students need to know how to make meaning and get meaning 
from all these modes alone and integrated together. ... They must be 
able to handle [multimodality] critically, since without critical and 
analytics skills a multimodal world of games, ads, news, and other 
media is a world where it is easier than ever to lie, scam, dupe, and 
manipulate people.” (Serafini, 2014, xi) 



Learning Goals for FLLITE Lessons (I) 
Learners should be able to…
1) recognize, but also analyze and problematize norms and conventions in their 

new and known languages;
2) interpret and engage with FL use as multiplicity (meanings, media, modes) as 

they expand their repertoire of potential meanings 
3) use language to communicate, but also to interpret, analyze, and transform 

discourse; 
• analyze and problematize the relationship among particular genres or specific works, their 

purposes, their conventional forms, conventions of use, and interpretations/evaluations in 
specific social, cultural, historical contexts (rich points)

• analyze and problematize the meanings and associations inherent in their own response to a 
given text, language, image, etc. and how those relate their values, beliefs, and personal 
experiences (critical feeling)



Learning Goals for FLLITE Lessons (1)  
Learners should be able to…

recognize, but also analyze and problematize norms and 
conventions in their new and known languages;



Learning Goals for FLLITE Lessons (2) 
Learners should be able to…

interpret and engage with FL use as multiplicity (meanings, media, 
modes) as they expand their repertoire of potential meanings; 



Learning Goals for FLLITE Lessons (3) 
Learners should be able to…

use language to communicate, but also to interpret, analyze, and transform
discourse; 

• analyze and problematize the relationships among particular genres or specific works, 
their purposes, their conventional forms, conventions of use, and 
interpretations/evaluations in specific social, cultural, historical contexts (rich points);

• analyze and problematize the meanings and associations inherent in their own response 
to a given text, language, image, etc. and how those relate their values, beliefs, and 
personal experiences (critical feeling);



Learning Goals for FLLITE Lessons (4) 
Learners should be …

empowered as authentic users of the language.



FLLITE in Your Curriculum 
Ø In what ways do these learning goals resonate with goals in your 

curriculum? Any that unfamiliar? Do you experience any friction or 
tension between these goals and the goals of your curriculum or 
courses that you teach there within? 



Points of Entry… From Curriculum to Text
1) Linguistic  – motivated by particular linguistic elements and how 

they make meaning, e.g. possessive pronouns in poem Inventur, 
nouns as adjectives in introductory poems 

2) Thematic / Generic – motivated by situations and topics, e.g. singles 
ads

3) Historical / Cultural  – motivated by a particular historical moment 
or cultural practice, which the text represents or responds to, e.g. 
letters and paratexts in Werther lesson



Multiple points of entry, one text
unbestimmte Zahlwörter / Indefinite Pronouns - Rudolf Otto Wiemer



unbestimmte Zahlwörter

alle haben gewußt
viele haben gewußt
manche haben gewußt
einige haben gewußt
ein paar haben gewußt
wenige haben gewußt
keiner hat gewußt

- Rudolf Otto Wiemer



Indefinite Pronouns

everyone knew
many knew
most knew
some knew
a couple knew
a few knew
no one knew

- Rudolf Otto Wiemer



Lesson 10: Indefinite Pronouns
everyone knew
many knew
most knew
some knew
a couple knew
a few knew
no one knew



1. alle
2. viele
3. manche
4. einige
5. ein paar
6. wenige
7. keine

unbestimmte Zahlwörter



Multiple Points of Entry… One Poem
1) Linguistic  – indefinite pronouns 
2) Thematic / Generic – grammar and function; collective knowledge 

(and responsibility)
3) Historical / Cultural  – post-war German collective memory 



Language Use as Designing Meaning

see also New London Group. 
(1996)



Pedagogical Stages in a FLLITE Lesson

see also New London Group 
(1996); Kalantzis & Cope (2012); 
Unsworth. (2001)



Choosing Pedagogical Acts 
experiencing the familiar – draws on learner�s 
lifeworld and previous knowledge and experiences

experiencing the new – immersion in a new 
domain or unfamiliar experience 

applying appropriately  – knowledge is acted 
upon or operationalized in a predictable or typical 
way

applying creatively – knowledge is acted upon or 
operationalized in original and imaginative ways 
and/or in new, unfamiliar settings to generate 
novel meanings and situations

conceptualizing by naming - learning to use new, 
abstract terms in order to categorize, compare 
and contrast, and notice differently

conceptualizing by theorizing – the making explicit 
of overt, tacit understandings and mental models 

analyzing functionally – analyzing a text, practice, 
or action to understand what it does, its causes 
and effects

analyzing critically – analyzing a text, practice, or 
action to understand the human intentions and 
interests at hand

(See New London Group, 1996 / Cope & Kalantzis, 2008 / Paesani, Allen & Dupuy, 2015)



Stages in a possible lesson for    
“Indefinite Pronouns”

1. Experiencing: Learners view a transformed version of the 
text (the grammar paradigm), describe what they see and 
speculate about the text type (where would you encounter 
this text?).

2. Conceptualizing: Learners identify the indefinite pronouns in 
German and contrast them with definite pronouns. 

3. Analyzing: How are the pronouns organized in the text? 



Lesson 10: Indefinite Pronouns
everyone knew
many knew
most knew
some knew
a couple knew
a few knew
no one knew



4. Experiencing: Learners view the original version of the text 
(the poem), describe what they see and speculate about the 
text type (where would you encounter this text?).

Genre play – grammar paradigms as meaningful in different 
dimensions 

Stages in a possible lesson for    
“Indefinite Pronouns”



Indefinite Pronouns

everyone knew
many knew
most knew
some knew
a couple knew
a few knew
no one knew

- Rudolf Otto Wiemer



5. Analyzing: What kind of information or message does the 1st

text (the grammar paradigm) convey? What kind of 
information or message does the 2nd text (the poem) convey 
to you? What questions does it pose for you? 

Grammar play – indefinite pronouns as paradigm and 
reference in the world 

Stages in a possible lesson for    
“Indefinite Pronouns”



6. Analyzing: What do the silences and gaps reveal and 
conceal? Who might be the referent of the pronouns? What 
might they know or not know? What does the ordering of 
the pronouns suggest?

Stages in a possible lesson for    
“Indefinite Pronouns”



7. Applying: Learners use knowledge in a new way, remix or 
recontextualize what they have learned. 
• composing a similar �grammar poem�
• rewriting/reordering the poem for a specific event

Stages in a possible lesson for    
“Indefinite Pronouns”



Staging a FLLITE Lesson 
ØBrainstorm in your group how you might stage a lesson with this text. 

• Look back to your notes from reading and consider which elements you wish 
to focus on? How might this relate to our objectives for the course? 
• How would you facilitate student’s recognition literacy? 
• What kinds of tasks might guide them to analyze and conceptualize how the 

text makes meaning – and the role that play has in this?  
• Look back to your redesigning task ideas. How can these be developed into 

transformed practice that relates to the learning objectives you identified? 



Open Educational Resources and 
the OER Life Cycle

Carl Blyth & Sarah Sweeney

Teaching By Design: 
Reimagining Foreign Language Curricula 

with Literacy-based OER
August 2 & 3, 2018



OER in COERLL



DEFINITION
Open Educational Resources



What is an “Open Educational Resource” 
(OER)?

Educational 
material 
offered freely 
for anyone to 
use, 
involving a 
combination 
of the 
following 
permissions:

Retain Reuse

Redistribute Remix

Revise



Why OER? Two reasons:
Financial Pedagogical

“Why Textbooks Cost So Much” 
The Economist  August 16, 2015



Video here

https://www.youtube.com/watch?v=GbHlEG-oReI

https://www.youtube.com/watch?v=GbHlEG-oReI


Copyright(s)
Publisher/Author

The right to copy
The right to distribute 
copies
The right to make 
derivatives
The right to sell the 
original or derivatives for 
a profit

User
The right to use only the 
one purchased copy



Creative Commons open licenses
Publishers, authors, and users share rights

Attribution

ShareAlike

NonCommercial

NoDerivatives



Copyright vs. Creative Commons

ALL RIGHTS 
RESERVED



“Gratis” vs. “Libre”



TYPES
Open Educational Resources



Types of OER: Activities

PSA Activity for Heritage Learners 
by Cecelia Lara and Kenny Montgomery, 
accessed via 
https://heritagespanish.coerll.utexas.edu/

https://drive.google.com/file/d/0Byg7PyauMJRSSzl3Y0pBRGEzczA/view
https://heritagespanish.coerll.utexas.edu/


Types of OER: Lesson or unit plans

“News Discourse in South Korea” by 
Susan Strauss and Jongoh Eun, 
available through 
http://calper.la.psu.edu/

http://calper.la.psu.edu/sites/default/files/pubfiles/CALPER_KoreanNews_Unit1_Introduction_C.pdf
http://calper.la.psu.edu/


Types of OER: Curricula

“Français interactif” provided by University 
of Texas Department of French and Italian, 
Liberal Arts Instructional Technology 
department, and COERLL

http://www.laits.utexas.edu/fi/


Types of OER: Courses

“Introduction to Norwegian” from Future Learn

https://www.futurelearn.com/courses/norwegian


Types of OER: Syllabi

Chinese I syllabus by Dr. 
Haohsiang Liao accessed on 
MIT OpenCourseWare

https://ocw.mit.edu/courses/global-studies-and-languages/21g-101-chinese-i-regular-fall-2014/Syllabus/


Types of OER: Podcasts

Língua da Gente by 
Dr. Orlando Kelm, 
University of Texas 
at Austin

https://linguadagente.coerll.utexas.edu/


Types of OER: Tools

eComma developed at 
the University of Texas 
and maintained by 
COERLL

https://ecomma.coerll.utexas.edu/


Types of OER: Textbooks
Le Littéraire dans le 
quotidien by Joanna 
Luks, published by 
COERLL

https://drive.google.com/drive/folders/0Byg7PyauMJRScGxPdlpReVJQaUU


Types of OER: Stories

Storyweaver

https://storyweaver.org.in/


Types of OER: Videos

SpinTX by Barbara E. 
Bullock and Almeida 
Jacqueline Toribio

http://www.coerll.utexas.edu/spintx/about


Types of OER: Professional Development

Tadriis by Dr. Mahmoud 
Al-Batal, University of 
Texas at Austin & 
COERLL

http://tadriis.org/


Types of OER: Wikis

Wiki for Indigenous 
Languages from Dr. 
David Delgado Shorter 
at the University of 
California Los Angeles

http://wil.cdh.ucla.edu/


Etc......



SEARCHING & FINDING 
Open Educational Resources



Search with CC Search 
for images, audios, videos, and texts 

https://search.creativecommons.org

https://search.creativecommons.org/


Major Platforms Sharing CC Work









Search in repositories 
for activities, lessons, and other teacher-

created resources
See COERLL’s guide 
https://blog.coerll.utexas.edu/availability-of-fl-
materials-in-oer-repositories/
We recommend: Merlot 
https://www.merlot.org/merlot/index.htm
Other options: https://www.oercommons.org/, 
http://nflrc.org/

https://blog.coerll.utexas.edu/availability-of-fl-materials-in-oer-repositories/
https://www.merlot.org/merlot/index.htm
https://www.oercommons.org/
http://nflrc.org/


An example 
OER entry 
in Merlot



COERLL’s website: www.coerll.utexas.edu
COERLL’s Spanish materials: 

http://www.coerll.utexas.edu/coerll/spanish

http://www.coerll.utexas.edu
http://www.coerll.utexas.edu/coerll/spanish


BENEFITS IN THE WORDS OF 
OPEN EDUCATORS 

Open Educational Resources



Access more authentic materials



Gain more visibility for your work



Get new ideas as part of a community



Reduce costs for your students



Read about more teachers creating, teaching with, 
or promoting OER in our Language OER Network: 

http://community.coerll.utexas.edu/

http://community.coerll.utexas.edu/


OER LIFE CYCLE
Open Educational Resources



From OER to OEP

Open education is not only about products 
(OER). It is also about practices (OEP). 



Open Educational Practices

Sharing
Adapting
Collaborating
Mentoring
Innovating

Experimenting
Researching
Empowering 
students
Showing 
gratitude



OER LIFE CYCLE



FLLITE “OER LIFE CYCLE”
Find

L2 text(s)

Read 
text(s) for 
meaning

Design 
FLLITE 
lesson

Produce 
FLLITE 
lesson

Teach 
FLLITE 
lesson

Refine 
FLLITE 
lesson

Editorial 
Board 

feedback

Refine 
FLLITE 
lesson

Publish 
lesson in 

FLLITE 
archive



Image Credits

Slide 5 “Old Books” image by Petr Kratochvil from publicdomainpictures.net – Public 
Domainhttps://www.publicdomainpictures.net/en/view-image.php?image=8577&picture=old-books
Slide 6 “Open Up Your Classroom with OER” video by COERLL and Video Club from YouTube – CC BY 
https://www.youtube.com/watch?v=GbHlEG-oReI
Slide 8 “Licenses and License Examples” graphic by Creative Commons, available at 
https://goo.gl/MRvDX3 - CC BY 
Slide 9 Right image: “Creative Commons Swag Contest 2017 2” by Tyler Stefanich at 
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BY
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Questions?



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

COERLL   &   cercll workshop:   
teaching    by    design ,   August   2-3,   
2018
Session   3:   
Publishing   in   FLLITE

Joanna Gay Luks (Cornell University)

CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Summary:   
Goals   for   the     fllite

approach

CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   
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Reinforcing–
norms and conventions

Goal   1



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Reinforcing–
norms and conventions

"The pleasure we experience from linguistic deviation in everyday 
language depends upon our knowledge of the norms or 
conventions of ordinary usage: deviation only becomes 
pleasurable and interesting [and utilizable for language learners!] 
when we know what it deviates from."

Ways of Reading: Advanced Reading Skills for Students of English Literature, Martin 
Montgomery, p. 136

Goal   1



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Goal   2

Expanding–
communicative range and proficiency
without increasing the quantitative load of 
grammar topics and vocabulary.

Students don’t need more grammar / more vocabulary. 
They can learn to foreground meanings of the structures and 
lexical items they are already learning.



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Fostering–

• Critical feeling along with critical thinking;
Critical feeling (Rolf Reber) an interdisciplinary concept 
drawn from cognitive psychology, social psychology, and 
philosophy of education. 

For more on critical feeling, a short video: 
https://www.youtube.com/watch?v=1zpAAQ7VBMg
Chantelle Warner’s talk at UC Berkeley:
http://blc.berkeley.edu/2017/08/09/lecture-by-c-warner-october-
13-2017/ 

Goal   3

https://www.youtube.com/watch?v=1zpAAQ7VBMg


CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Fostering–

• Critical feeling along with critical thinking;
Critical feeling (Rolf Reber) an interdisciplinary concept 
drawn from cognitive psychology, social psychology, and 
philosophy of education

• Languacality* along with languaging.
*coined by Joanna Gay Luks

Goal   3
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Empowering–
students and teachers to become authentic users 
of a FL.

Goal   4



CC BY 4.0 (http://creativecommons.org/licenses/by/4.0)   

Reframing FL studies–
• Content-based

Language and languaculture as creative systems of meaning 
making. 

Goal   5
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Reframing FL studies–
• Content-based

Language and languaculture as creative systems of meaning 
making. 

• Curricular arc 
Articulation across Language, Cultural, and Literary studies

Goal   5
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Reframing FL studies–
• Content-based

Language and languaculture as creative systems of meaning 
making. 

• Curricular arc 
Articulation across Language, Cultural, and Literary studies

• Transdisciplinary across the Humanities
Strategies and skills from working with the literary are 
applicable to any discipline 

Goal   5


